This study was conducted to examine the manner in which ethics was addressed in the existing accounting curriculum, the content of syllabus by international business schools and instillation of ethics elements in the local universities' vision and mission. Ethics syllabus of top 55 international business schools and 4 local universities web pages were reviewed. Summative content analysis was used to analyse the data. The results showed that not all universities involved in this study embedded ethics in their accounting curriculum as emphasised by IES 4, AACSB or MIA. In general, the content of current syllabi focuses on corporate governance. Issues regarding moral judgment, stewardship and accountability to shareholders are rarely discussed in ethics course as well as the element of human governance. This shows that the goal of ethics education is not on moral conversion, but on helping well-intentioned students to develop the skills necessary to identify and resolve their ethical dilemmas. Not all local public universities selected in this study encourage embedding ethics through their vision and mission. This is the sign that business schools do not show their commitment to centralise ethical responsibility at their corporate level.
Introduction
Accountants face pressures to show and demonstrate that accounting is a highly credible profession (Low, Davey, & Hooper, 2008) after the scandals including Enron, WorldCom and Tyco. To ensure that public confidence on the profession remains high, professional accounting bodies and regulators of the profession are proactive in combating unethical behaviour among practitioners. Ethics has naturally continued to generate a significant interest among practitioners and academics. However, the unethical behaviour continues with the involvement of business leaders with accounting background. As an example, former Tesco executives have been accused for "cooking the books" in a scandal that wiped £2bn off the supermarket's total share value and sent "shockwaves" through the stock market. The supermarket's former finance chief, managing director and food commercial Accounting education has been said to have failed in developing students' intellectual and ethical maturity (Gray et al., 1994; McPhail, 2003) and in producing accounting graduates with characteristics of ethical behaviour (Bunker and Casey, 2012; Salleh and Ahmad, 2012; Amlie, 2010; Gioia, 2003; Plimmer, 2002) . The fact that ethics has been claimed to be embedded throughout the curriculum exacerbated the issue of observation since only a longitudinal interpretive study could capture the ambience of a classroom where the effort to instil ethics is made. What is largely available and is the literature highlighting the failure of accounting education in inculcating ethical behaviour among accountants. Therefore, the need in finding a solution to address ineffective ethics education in accounting remains huge.
Scholars argued a lack of human element in accounting ethics education (McPhail, 2001) . As a result, a call to shift the rule based stratagem of corporate governance to principle based or human based governance has been made (IFAC, 2006c; Anwar, 2007) . In 2009, on the basis of reception of principle based governance, the Malaysian Institute of Accountants (MIA) introduced the concept of human governance. Consequently, initiatives to incorporate human governance in the continuing professional workshop sessions have begun. The benefit of bringing in human governance into Ethics courses in the Accounting curriculum at Malaysian universities has been recognised by MIA through the President's speech at the National Accountants Conference 2009 when he challenged the Malaysian academicians to introduce human governance into the accountancy curriculum (Accountants Today, 2009) . MIA has even set up a dedicated website (http://www.mia.org.my/at/at/200812/04.pdf and http://www.mia.org.my/at/at/2009/01/03.pdf) solely for disseminating the relevant conceptual papers and documentations on human governance. MIA also has a focus to engage the Ministry of Higher Education as the custodian of higher education in Malaysia in the agenda of bringing human governance into academia. Human governance in ethics education is more concerned with building an ethical character, which is on the development of spiritual side of human being rather than mere physical aspect (Salleh and Ahmad, 2012) . The objective of accounting ethics education may require a different content, ways of delivery and assessment methods. However, there is no first step taken in responding to the challenge with no empirical study focusing on human governance in accounting education. As such, this study explores the existence of any human governance elements that are inculcated into ethics education in accounting curriculum.
According to Apostolou, Dull and Schleifer (2013) , motivation from external and internal pressure is important to incorporate ethics in accounting curriculum. The need of ethics has been required by external pressures (accreditation bodies such as MIA and AACSB). The need of ethics should be also expressed within universities to show their commitment towards developing ethical behaviour among students (internal pressure). As such, the study objective is "to provide an overview of how ethics are currently embedded in accounting education curriculum by institutions". Reviewing documents and webpages constitutes the main data sources. The data inquiry was directed by basic, exploratory questions as follow:
1. How ethics are currently embedded in accounting education of international and local universities? 2. Is there any human element (affective education) embedded in ethics course offered by international and local universities? 3. How Malaysia's public universities embedded ethics through their official pronouncement?
Literature Review
Accounting and moral behaviour are synonymous because accountants play the role of custodians of public trust (Salleh and Ahmad, 2010; Dellaportas et al., 2005) . Previous studies on Enron such as those by McPhail (2001) , Geary and Sims (1994) as well as Loeb (1988) emphasised the need to enrich ethics in accounting education by inculcating morality or values to improve the moral behaviour and credibility among accountants. However, it was only in response to the Enron scandal that the Accountants (2008) that outlines the objective of accounting education, which is to develop competent professional accountants. To demonstrate competence in their role, a professional accountant must possess the necessary knowledge and skills including values, ethics and attitudes. Education, according to IFAC, is a systematic process aimed at acquiring and developing knowledge, skills and other capabilities of individuals; a process that is typically but not exclusively conducted in academic environments. The implication from this pronouncement is that all member bodies are obliged to comply with the International Education Standards for Professional Accountants and other IAESB Guidance including the Framework for International Education Standards for Professional Accountants. The series of pronouncements made by IFAC has exposed the importance of education as a means to inculcate ethics.
Consistent with the philosophy of the IFAC on the role of accounting education in inculcating ethics, the Ministry of Higher Education of Malaysia in 2006 revised the Reassessment Report on Accounting Programme offered by Malaysian Public Universities (Hala Tuju 2) to require that these educational institutions incorporate 14 learning outcomes into their respective accounting degree curriculum, one of which is the demonstration of students' ethical behaviour.
Even after the pronouncement of relevant educational standards on ethics by the IFAC, scholars continue to argue the need to re-examine the types of educational system that produce accounting professionals who, consciously or otherwise, appear to act unethically (Boyce, 2008; Low, et al., 2008) . This is because evidence suggested that accounting education is partly guilty of failing in developing students' intellectual and moral abilities abounds (Amernic and Craig, 2004; Swanson and Frederick, 2003; McPhail, 2001) . Low et al. (2008) argued the lack of morals in 'educated people' has contributed to the recent financial reporting scandals and corporate frauds.
There are extensive studies available on ethics education in accounting curriculum emanating from developed countries particularly the US, the UK and Australia. Evidence from the US suggests a decline in accounting ethics education with a reduction in dedicated courses in ethics (Dellaportas, Kanapathippillah, Khan, & Leung, 2014) . In addition, the decline was encouraged by the flexibility of the Association to Advance Collegiate Schools of Business (AACSB) standards, which requires fewer stand-alone ethics courses offered starting from 2007 (Blanthorne, Kovar, & Fisher, 2007) .
In the UK, the extent of ethics education is increasing and similar to the US, rather than deliver ethics subject matter as a stand-alone course, the teaching of accounting ethics in the UK appeared to be embedded in existing courses typically financial accounting and auditing (Dellaportas, Kanapathippillah, Khan, and Leung, 2014; Ghaffari, Kyriacou, and Brennan, 2008) . As in the US, corporate financial scandals have been found as a major driver for prompting the development of accounting ethics education offered by universities in the UK (Dellaportas, Kanapathippillah, Khan, & Leung, 2014) .
Meanwhile in Australia and New Zealand, only 4% of institutions offer ethics as a stand-alone course in undergraduate accounting programmes with none at the graduate level (Dellaportas, Kanapathippillah, Khan, & Leung, 2014) . 'Auditing' and 'Accounting Theory' represent popular courses for integrating ethics. Proponents of a separated ethics dedicated course argued that undergraduate students should have at least one well organised, reasonable long course in accounting ethics to grasp the seriousness and complexity of analysing and solving ethical problems (Gray, Bebbington, & McPhail, 1994) . In addition, a discrete course would signal universities' commitment to the importance of ethics education by making ethics as the centre of discussion rather than a supplementary subject (Fisher, Swanson, and Schmidt, 2011; Fisher and Swanson, 2005) . There are limitations in a discrete or stand-alone course of ethics. The materials in a discrete course may be over theoretical or over simplistic, which may diminish the relevance of the topic to accounting students (Piper, Gentile, & Parks, 1993 ). Similarly, entry-level students with minimal knowledge of functional aspects of business and accounting are less likely to effectively deal with the materials in the course of ethics. Consequently, any expectation of raising the ethical sensitivity of entry-level students will be unrealistic (McDonald & Donleavy, 1995) .
The study on need, relevancy and impact of ethics education on accounting profession has been made by Das (2015) as accounting deals with facts, figures and hard data with stakeholders relying on prepared financial information for taking their financial decisions. Hence it is important for accountants to be unbiased, competent and accurate. Scholars before Enron viewed that the goal of ethics education is not moral conversion (Oddo, 1997; Kerr and Smith, 1995; McDonald and Donleavy, 1995; Hosmer, 1988) . In addition, Gandz and Hayes (1988) stated that the objective of ethics education should be to provide a framework identifying ethical issues analysed and resolved to the point of action. Ethics in accounting education is also considered as non-empirical, soft, or unscientific, apart from being seen as having no place in the curriculum of business schools (Cohen and Pant, 1989) .
After Enron, as a result of the continuous accounting scandals and unethical behaviour among accountants, there is a call to adopt human or values-based corporate governance Ahmad, 2010 and Salleh and Ahmad, 2008; Arjoon, 2005) . A rule-based mechanism that founded ethics in accounting education has been claimed to be ineffective (Kaptein and Schwartz, 2008; Helin and Sandstro¨m, 2007) . Textbook coverage of ethical theories has a western bias on the surface, which is inconsistent with the multi-cultural global accounting community (Tweedie et al., 2013) . The primary function of current ethics education is to teach ethical systems of analysis, and not moral standards of behaviour (Dellaportas, Kanapathippillah, Khan and Leung, 2014) . After reviewing the literature above, there were few questions made on current accounting ethics education. What is the goal of ethics education? Should it focus on moral conversion or just on providing a framework to identify ethical issues?
New Directions for Accounting Education
In dealing with unethical behaviour and reduced credibility of the accounting profession, McPhail, (2001) argued that the starting place for developing ethical or moral competency should be through accounting ethics education. High Level Group on the Modernisation of Higher Education (2013) recommended that institutions of higher learning and professional educators should work together to improve the quality of the profession. Armstrong (1993) argued that the positive effect of ethics education is on the quality of students' moral development.
Fixed legalistic mind-set is among the inadequacies of ethics in accounting education due the current practice of implementing rule-based education. Rule-based mechanism has been claimed to be ineffective in influencing ethical behaviour (Kaptein and Schwartz, 2008; Helin and Sandstro¨m, 2007) . In addition, Arjoon (2005) claimed that legal compliance mechanisms are insufficient and may not address the real and fundamental issues that inspire ethical behaviour. The insufficiency of codes of ethics as a legal compliance mechanism in influencing ethical behaviour has been also proven in various studies (Kapteinand Schwartz, 2008; Healy and Iles, 2002; Marnburg, 2000; Clark and Leonard 1998; Brooks, 1989) . Similar result has been also found by the study in Malaysia setting by Mohammad et al. (2002) , which concluded that the codes of ethics have little or no significant influence on the behaviour of accountants. They suggested four reasons behind the existence of such situation as lack of exposure to ethics and ethical issues, vagueness of the codes, absence of actual guidelines on solving conflicts and not having legal standing to subject offenders to prosecution in the court of law. Therefore, the current practice of rule-based approach in ethics accounting education with emphasis on compliance with the laws needs to be revisited or revised. Ryack, Mastilak, Hodgdon & Allen (2015) suggested that, where possible, accounting educators may wish to teach principles based accounting prior to rules based accounting to mitigate potential anchoring by students and its effect on their accounting judgement. Owing to the continuous accounting scandals and unethical behaviour among accountants, there is a need to adopt human or values-based corporate governance to supplement the existing rule-based structure in promoting ethical behaviour in business Ahmad, 2010 and Salleh and Ahmad, 2008; Arjoon, 2005) .
The concept of Human Governance
There is a proposal from practitioners in introducing the concept of human governance to the academic world especially at university level in Malaysia. Human governance is referred to as being human guided by a common set of principles inherent in every human being (Salleh and Ahmad, 2010) . Before the human set the principles that later become a guidance in human action, we must know who we are (human being). This can be formulated by answering several questions such as "What is the nature of reality?", "Who am I?", "What is the world?", "How can one know what is real?" and "What is the truth and what is the criteria for its discernment?" The second has to do with the relationship between human and the reality they discerned. It can be formulated variously the questions including "What is the purpose of life?", "How should we relate to others?" and "How should we govern ourselves?" From time immemorial, cultures around the world have attempted to identify the qualities of what it means for a human being to do the right thing. It is beyond being moral, and being ethical; it is being fundamentally human. It is who we are, what we are intended when we were first created and what we need to become.
Driven from the reality view of Quantum physics, human governance views that everything is connected, from the smallest life to colossal galaxies. We are all ONE. But Oneness goes beyond the physical universe; it also includes all physical and nonphysical realities. If every person in the world could grasp the concept of oneness, there would be no more conflict and the world would be peaceful. By remembering this, one can be more aware, helpful and forgive one another (connectedness). The concept of human governance also carries explanation on the contribution of self-accountability and self-awareness; meaning that even if we are not accountable or answerable to something, it does not allow us to practice something beyond the values of humanity.
Human governance emphasises on the importance of consciousness, which is the state or quality of awareness, or, being aware of an external object or something within oneself. Despite the difficulty in definition, many philosophers believe that there is a broadly shared underlying intuition about what consciousness is. The dictionary meaning of the word consciousness has extended through several centuries and associated cognate meanings ranging from formal definitions to those that are more sceptical. One formal definition indicating the range of these cognate meanings is given in Webster's Third New International Dictionary stating that consciousness is "the awareness or perception of an inward psychological or spiritual fact; intuitively perceived knowledge of something in one's inner self".
Human governance can be referred to the original intention of a corporation, homing on values that should be upheld during decision making. Corporate scandals that occurred have only further endorsed the benefits of human governance. Besides, reactionary corporate governance measures were unable to impede further disgrace; it only tells us that we have nothing to lose by upholding human governance. To the accountants' fraternity with human governance in place, the essence of the true and fair principle becomes less rhetorical. Therefore, from the bigger picture, human governance can improve human well-being.
In dealing with problem-solving, human governance suggests that we should start from the root of the problem. Root cause analysis generally involves looking for reasons to explain the reasons for a problem that occurs. In most cases, there are many reasons for any given problem. Correcting the root cause is imperative as it will prevent future occurrence of the same problem and potentially many others. The practice of addressing the root cause is underpinned by the belief that problems are best solved by attempting to correct or eliminate their root causes, as opposed to merely addressing the immediate obvious symptoms (Salleh & Ahmad, 2008) . By directing corrective measures at root cause, it is hoped that the likelihood of problem recurrence will be minimised.
However, it is recognised that complete prevention of recurrence by a single intervention is not always possible. The human governance approach suggests that the root cause of unethical behaviour is a rule-based structure founded in accounting environments including the accounting education system. To prevent or reduce unethical behaviour, it is important to understand 'what motivates people to be ethical' or 'how to make people govern them'. To answer these questions, this study argued for the need to have an alternative approach to disseminate ethics in accounting education.
If the proposal is implemented, the cooperation and support from the Ministry of Higher Education (MOHE) and educators from Malaysian Public Universities is of crucial. In order to inculcate such concept, the definition of human according to existing ethics needs to be revisited. Since the concept of human governance is a new concept that differs from the traditional structure of rule-based, this study took a step to investigate the presence of any human governance elements in existing curriculum through ethics course, which is principle based approach, as an alternative to the traditional rule-based approach.
Method
To achieve the study objective on how ethics are currently embedded in accounting education curriculum by the institution, a review on documents and webpages of the higher institutions involve in this study constituted the main data sources. To assess the relative importance that attaches higher educational institutions to business ethics, a document review on the course of ethics from the top 55 business schools across three regions of the US (19), Europe and Africa (22), as well as the AsiaPacific (14), was carried out. Top universities for Accounting & Finance in 2016 by QS top universities (QS) were used to identify the top business schools. Since the QS ranking excludes a number of good business schools in the Asia-Pacific region, reference has been made to the ratings given by Asia Inc. (2016) (2017) . Additionally, not all top universities listed under QS ranking offer undergraduate accounting programme. Consequently, the best colleges U.S. News & World Report ranking accredited by the Association to Advance Collegiate Schools of Business was also used in this study. The list is provided in the Appendix. In Malaysia context, the unit of analysis was the documentations related to four universities offering accounting programmes in Malaysia and had representatives involved in the finalisation of Hala Tuju 2 since there were no amended made in Hala Tuju 3.
This study also investigates the objectives of ethics courses offered by universities, which either to produce a framework of problem solving or to nurture students' moral characters. The percentage of credit coverage in the graduate accounting curriculum and the content involving the teaching of ethics traditional theory, any western bias, any element of human governance as the theoretical explanation was also observed. However, this study only reviewed the vision and mission of the four Malaysia universities as well as coverage of ethics course. The universities included are Universiti Kebangsaan Malaysia, University Malaya, Universiti Putra Malaysia and International Islamic University of Malaysia. The information obtained were related to curriculum structure as well as vision, mission and philosophy of each university involved. Meanwhile, descriptive analysis and qualitative technique of content analysis were used to analyse the data.
According to Hsieh & Shannon (2005) , the current applications of content analysis involve three distinct approaches; conventional, directed and summative. These approaches are used to interpret the meaning from the content of text data and hence adhere to the naturalistic paradigm (pg. 1277). The major differences among these approaches are coding schemes, origins of codes and threat to trustworthiness. In conventional content analysis, coding categories are directly derived from the text data. With a directed approach, analysis starts with a theory or relevant findings as guidance for initial codes. A summative content analysis involves the counting and comparison of keywords or content followed by the interpretation of underlying context. This study applied summative content analysis as explained by Hsieh & Shannon (2005) . The analysis began with identifying and quantifying certain words or content in text with the purpose of understanding the contextual use of the words or content. This quantification is an attempt to not infer meaning, but rather to explore usage. Similar to this study, content analysis from this approach has been reported in studies that analysed manuscript types in a particular journal or specific content in textbooks.
Analyses and Results
Generally, most accounting degrees are accredited by a relevant professional body for accountants at the national level. For instance, UK-based accounting programme is accredited by the Association of Chartered and Certified Accountants, Institute of Financial Accountants and Chartered Institute of Management Accountants, and the American Institute of Certified Public Accountants based in the US. Studying an accredited degree allows graduates to apply to the relevant body for exemption from certain exams once they start working towards chartered accountant status.
In the US region, the length of undergraduate degree in accounting is four years. Accounting students often take a break to work in an internship position for a semester or one full year. This provides some practical experience as well as course credit available. With courses in finance, statistics, mathematics and business, the typical course load of a student can be daunting. Accounting majors are required to take 120 credits during their undergraduate career. These include the general education courses handled in the first two years of study, elective courses and accounting major courses. After undergraduate school, comes the opportunity for advanced education like a master's degree in accounting and even a CPA designation. In order to sit for the CPA exam, students need to have an additional of 30 college credits past the undergraduate degree.
The way ethics is embedded in existing accounting curriculum As evident from Table 1 with regards to the curriculum, 53% universities/business schools in this study favoured introducing ethics in their curriculum either as a core or elective. However, out of this number, 17 universities/business schools introduced ethics as a core subject, 8 universities/ business schools employed ethics as an elective course and only 4 universities introduced ethics as both core and elective subject. Additionally, only 28% (4 (3+1) out of 14) business schools/universities in Asia Pacific region introduced ethics as a core subject compared to 53% (10 (9+1)) in America, 32% (7+0 universities out of 22) in European and African region. There were eight business schools (2 in the Americas and 4 Asia-Pacific school and 2 in Europe) that have made efforts to integrate ethics as an elective subject in their curriculum. Meanwhile, there were four business schools, 1 US-based and 3 in Asia-Pacific, which took the initiative of giving a both core and elective orientation to their ethics course. At most, universities spend less than 8% on standalone ethics course from their total credit hours. University of Cape Town, South Africa spend 60 credit hours (credit points) as well as University of Scranton, US (9 credit hours) on 3 stand-alone subjects of ethics. However, the total credit of accounting programme in University of Cape Town, South Africa, was not available in their official website. In Malaysia (Table 2) , only International Islamic University Malaysia do not have stand-alone ethics subject in their accounting curriculum. Other universities have one standalone subject of ethics as a core subject while only Universiti Sains Malaysia has one elective subject of ethics. 
Content of ethic course offered by universities
To answer the second question, which is "Is there any human elements (affective education) embedded in ethics course offered by universities?" Names and codes of ethics as well as course description of ethics subject are shown in Table 3 . Content analysis was used to analyse the above dimensions based on the expected themes to derive the findings through the next section of the study. Due to the non-availability of course outline in the website, only 28 course syllabuses were collected from the universities listed in this study. A few dimensions were reviewed and examined to investigate and explore the ethics themes by content analysis methodology in four dimensions existed within the outlines. Table 3 illustrates the brief content of ethics course in accounting curriculum offered by universities involved in this study. It was divided into 4 regions, which are US/American region (11 universities/ business schools), Asia Pacific region (9 universities), European and African region (8 universities). From the course description, this study examined 12 outlines to explore the nature of ethics description themes of either contemporary (coded as A) or the availability of human governance element (coded as B). In general, the current ethics and corporate governance syllabi are included in the following themes on Panel A, Contemporary ethics; (i) Corporate governance, (ii) Codes of ethics and professional conduct, (iii) Ethical issues, (iv) Ethical dilemma. This study tries to investigate any supplementary contents coded as B, which represents human governance elements.
Based on Table 3 , 14 universities (50%) have corporate governance followed by 8 universities (29%) with ethical dilemma, ethical issues, Codes of ethics and professional conduct and theory of ethics. Meanwhile, 4 universities (14%) have CSR in their syllabus. Other issues discussed in ethics course were moral judgment, stewardship and accountability to shareholders. In human governance theme (in panel B), only more than 7% (2 universities) have discussed the issues of interconnectedness, worldview, natural law and obligation to God in current syllabi. It was also noticed that the topic of corporate governance was mostly discussed in Asia Pacific and European African region, while the American region put more emphasis on ethical reasoning as in Table 3 . In addition, human governance elements were discussed in one university in US region and 2 universities at Asia Pacific region. 
Embedded ethics through official pronouncements
To answer the third question in the first objective, which is "how Malaysia Public Universities embedded ethics through their official pronouncement?" the mission and vision of four public universities including their faculty and department that offer undergraduate programmes were examined and reviewed. The result for the third study objective is represented in Table 4 . The vision and mission statements of each university contain unequivocal references to certain notions that could be associated with their identity. The vision and mission statements discussed were essentially formulated within the context of each university as a whole. In addition to these pronouncements, a review was also carried out on similar statements made by the faculty where the programme of accounting was conducted. This thought is useful in identifying the synchronisation of vision and mission of university, faculty and objectives of the programme. The vision and mission will also show the commitment of universities towards embedding ethics at the university level.
The vision or pronouncement made at university level can be divided into two categories; (1) conventional based and (2) non-conventional based. The first category was viewed as "materialistic" pronouncement since the vision is more excessively concerned with physical comfort or the acquisition of wealth and material possessions rather than spiritual, intellectual, or cultural values. On the other hand, the second category of pronouncement showed the concern on spiritual, intellectual or cultural values.
The pronouncements appeared such as 'To be an internationally renowned institution of higher learning in research, innovation, publication and teaching' (University of Malaya) and 'To become a university of international repute' (Universiti Putra Malaysia) focused on the challenges in higher education industry. These universities have not made any reference to any specific values or ideals in the vision. These universities also seemed to indicate an intention to contribute to the progress of human civilisation by means of advancement in knowledge.
The first category of universities' mission statements appeared to stipulate several main objectives that need to be achieved. These objectives, as with the case of the university's vision statement, did not seem to indicate universities' explicit commitment to a specific set of values. The prime objective of these universities, for instance, seemed to reflect a belief in the importance of knowledge and skills to produce competitive products (students), hence the promotion of a material world view.
The goal within the first category also appeared to reflect some degree of emphasis on societal responsibilities. The mention made from 'To intensify community involvement for the generation and sharing of knowledge' and 'Communicate effectively with other professionals and the community, and project a coherent vision of social responsibilities' did not seem to specifically indicate its commitment to or a sense of direction in fostering ethical development of its students spiritually. Some universities, however, mentioned their ethical values in a separate pronouncement. Among the values announced are transparency, collegiality, innovation, accountability, merit, integrity, respect, academic freedom, open-mindedness, professionalism, meritocracy, teamwork, creativity, social responsibility, excellence, diversity and sustainability
The statements made by faculty at the universities involved in this study appeared to reflect the university's emphasis on advancements in knowledge. For the faculty, however, such advancements are expressed within the context of business and management to meet the need of employability. As with the pronouncements made at the university level, the statements made by faculty in the universities at the first category, in the researcher's view, did not seem to indicate a commitment in developing the students' moral characters. Instead, the pronouncements were focused on the challenges in business environment and the ways in which education at the faculty would enable the students to face those challenges. While such educational outcome is common to many business and management faculties, this, to a certain extent, would have also implied faculty's endorsement of competitiveness that in turn may well be associated with university's emphasis on the 'world class' reputation institution as explicitly stated in its vision statement.
For the second category, vision statements from most universities listed out the aims that are meant to distinguish the university from other institutions. Their vision statements were based on either culture or religion (Islam). The promotion of the sovereignty of Malay language and internationalisation of knowledge rooted in the national culture, as stipulated in UKM's vision, potentially reflects the university's endorsement of patriotism spirit.
IIUM on the other hand stated its vision as inspired by the world view of Tawhid (concept of monotheism or asserting oneness) and the Islamic philosophy of the unity of knowledge as well as its concept of holistic education, which aims at becoming a 'leading international centre of educational excellence that seeks to restore the dynamic and progressive role of the Muslim Ummah in all branches of knowledge for the benefit of all mankind' essentially concerned with the pursuit of Islamic causes on the matter of knowledge. Such aims include the restoration of intellectual vigour in the Muslim Ummah, integration of Islamic values into all disciplines of knowledge and the reestablishment of the place of Muslim Ummah at the forefront of knowledge to improve the quality of human life. Such beliefs may thus be contrasted with the educational mission in the first category. The values were embedded in vision or mission statements where the concept of monotheism (Tawhid), the quality of faith (iman), knowledge (`ilm), good character (akhlaq) and Islamic moralspiritual values were mentioned. Table 4 also depicts the vision, mission and values pronouncement (if any) for the first and second categories, respectively.
Each faculty's statements in the second category of vision and mission are also presented in Table 4 . For the Kulliyyah of Economics and Management Sciences at IIUM, there were three major elements that could be associated with the pronouncements made at the university level. First, the faculty aspires to excel as a centre of education particularly in the areas of economics, accounting and business. Second, the faculty attaches itself to the idea of integrating religion based values and ethics into each of the three disciplines of knowledge. Third, in the first objective stated in its mission, the faculty has made specific reference to Islamic values and ethics in respect to the moral qualities from the integration of Islamic ideals into all branches of knowledge. The faculty may be seen to have expressed a commitment to ethical development of accounting students at undergraduate level through the use of terms that may be associated with Islam that such development shall have a religious and spiritual bearing. Specific mentions were also made of other qualities that the Faculty of Economics and Management, UKM seeks to instil into the students including professional competence and the values of care and compassion.
Overall, based on a review of pronouncements made by the university and the faculty, some observations may be offered regarding values within the context of education in these particular universities. First, the first category of university seemed to affix itself to the purpose of university education in a more conventional sense that is the pursuit of academic excellence. Second, while these particular universities did not appear to make an explicit commitment to a certain set of values, the objectives found within its mission statement could be argued to imply an emphasis on certain matters such as the materialist worldview, social responsibility, competitiveness and the support for diversity (research, teaching and publication). Third, these universities have not made any indication of the importance of spiritual elements in their educational context. Fourth, the pronouncements made by the universities and faculties did not explicitly indicate a commitment to develop the students' moral characters.
In the view of this study, the official pronouncements made at the faculty and objective of the programme were synchronised with university's vision and mission. However, not all public universities encourage embedding ethics in into their vision and mission. Consequently, the vision and mission of the faculty and the department of accounting will be parallel with those of university. Nevertheless, some of the universities signified the endorsement of values at separate statements other than vision and mission. It is highly likely, therefore, that these are the values that the university subscribed to and emphasised within its community.
Results showed that more than half (53%) of the universities selected in this study took an initiative to embed ethics course in their accounting curriculum by offering a stand-alone ethics course either as a core course, elective course or the combination of both. Furthermore, the absence of explicit embedding of ethics into the curriculum was also apparent when examining each institution's mission and vision statements of the four local public universities, faculty and objectives of accounting programme.
Discussion
This study found that despite the encouragement by IES 4, not all universities involved in this study either internationally or locally have one separate core or optional course of Business Ethics offered in business faculty as well as accounting department. In some universities, there is no stand-alone ethic course offered out of accounting department such as marketing, economy, businessadministration, management information system. It could be described as an outlier attempt to enforce ethics education into business faculty multi-departments catalogue, and mirror a stand-alone ethics course method. In addition, the decline may be encouraged by the flexibility of certain standards such as the Association to Advance Collegiate Schools of Business (AACSB) that require fewer stand-alone ethics courses offered started from 2007 (Blanthorne, Kovar, & Fisher, 2007) . In line with this, Thompson (2013) and O'Brien (2013) suggest that more integration in business ethics curriculum is needed. To increase an embedded ethics in curriculum, enforcement from accreditation bodies (AACSB, MIA) is crucial. As Vidaver-Cohen (2004) demonstrated that the convergence of formal (accreditation bodies, accountancy boards, and deans) and informal authorities (enthusiastic faculty and students) is required for a successful curriculum revision to incorporate ethics.
In general, the current ethics and corporate governance syllabi include the following themes by ranking (1) corporate governance (2) Ethical dilemma, Ethical issue, Codes of ethics and Professional conduct theory of ethics and (3) CSR. Issues discussing moral judgment, stewardship and accountability to shareholders are very rare in ethics course. A common practice reported in the literature is the teaching ethics in concert with a professional code of conduct or ethics. Accounting majors are likely required to work within a code structure using one as a motivation for the curriculum as a reasonable notion (Roybark, 2008) . Due to the increasing number of corporate accounting scandals, professional accounting bodies worldwide have introduced new or revised existing codes and rules. Accordingly, IFAC through its International Accounting Education Standard Board (IAESB) developed the accounting education framework parallel to this rule-based structure.
The Malaysian framework of codes and rules such as codes of ethics and corporate governance and other local financial rules were also included in the ethics education framework. The findings in course description implies very small existence of Ethics Theories (Egoism, Utilitarianism, Virtue, Deontology) to expand the undergraduate students' perception in the critical thinking of ethical decision making while facing ethical dilemmas. According to (Anzeh & Abed, 2015) , these theories assist the students to shape a significant cognitive background to understand more ethical concepts, nature, psychological, as well as behavioural and social aspects of the human ethical conduct rather than to believe that the ethics material is districted in some topics that need more digestive academic processing to be tackled such as the standardised moulds of applied ethics, which is sufficient to be delivered to accounting students. For example, the Ethical Code of Professional Conduct as a matter integrated within auditing curriculum focused basically on characteristics as a requirement for a qualified person. This result reveals that current ethics syllabus implement rule-based education. As mentioned earlier in literature, fixed legalistic mind-set is one of inadequacies of ethics in accounting education due the current practice of implementing rule-based education. The insufficiency of code of ethics as a legal compliance mechanism in influencing ethical behaviour has been proven in various studies (Kapteinand Schwartz, 2008; Helin and Sandstro¨m, 2007; Healy and Iles, 2002; Mohammad et al. 2002; Marnburg, 2000; Clark and Leonard 1998; Brooks, 1989) . In addition, Arjoon (2005) claimed that legal compliance mechanisms are insufficient and may not be addressing the real and fundamental issues that inspire ethical behaviour.
The result also showed that the goal of ethics education is not moral conversion, but rather to help well-intentioned students in developing the skills necessary to identify and resolve ethical dilemmas. Armstrong (1993) argued that the positive effects of ethics education are on the quality of students' moral development. The current practice of rule-based approach in ethics accounting education with emphasis on compliance with the laws needs to be revisited or revised. Ryack, Mastilak, Hodgdon & Allen (2015) suggested that where possible, accounting educators may wish to teach principles based accounting prior to rules based accounting to mitigate potential anchoring by students and its effect on their accounting judgement. Maybe the concept of human governance, which is the principle based approach that can be embedded in ethics course as an alternative to the traditional rule-based approach. In the current practice, the content of human governance significantly appeared in current syllabi of ethics at University of Scranton, the US and two universities from Singapore as well as at Universiti Putra Malaysia.
In investigate the official pronouncement (vision and mission) of four public universities in Malaysia, not all public universities were selected in this study encouraging embedding ethics through their vision and mission. Consequently, the vision and mission of the faculty and the department of accounting are parallel with university. According to Apostolou, Dull and Schleifer (2013) , to incorporate ethics in accounting curriculum, motivation from external and internal pressure is needed. Since the need of ethics has been required by accreditation bodies such as MIA and AACSB, it should be expressed as one of the missions of the universities to show their commitment towards developing ethical behaviour among students in corporate level. Business school deans and renowned business ethicists at prominent universities joined the call for action to maintain the AACSB accreditation by encouragement in embedded ethics since 2004 as cited "The time has come for business schools to renew and revitalise their commitment to the centrality of ethical responsibility at the individual and corporate levels in preparing business leaders for the 21 st century" (AACSB International, 2004, pg. 9) . However, result of this study presented that not all universities responded to the suggestion.
Conclusion and Suggestions
The first objective of this study refers to the degree to which ethics is incorporated or embedded in the accounting curriculum. The document review done appeared to show that only a half proportion of accounting programmes have significant ethical content. To increase human values and ethics (as a core of professionalism), policy makers, such as IFAC, MIA and Association to Advance Collegiate Schools of Business (AACSB), should enforce the instillation of ethics and human values in the accounting curriculum.
This study had also found that the issues of moral judgment, stewardship and accountability to shareholders are rarely discussed in ethics course as well as human governance principles such as oneness, interconnectedness and consciousness. To increase a human element in the accounting ethics education, to shift the rule based stratagem of corporate governance to principle based, to build an ethical character and to develop of spiritual side of human being, the objectives and contents of the ethics course should be revisited and reviewed.
The vision and mission of the local universities involved in this study was not encouraging when it comes to the instillation of ethics. Based on the finding, this study concluded that despite of encouragement by IES 4, Hala Tuju 2 and 3, not all universities have a separate core or an optional course of Business Ethics offered at their business faculty or even at their accounting department. To increase internal pressure in incorporating ethics in the accounting curriculum, ethics and human values should also be expressed within the vision and mission of the universities to show their commitment towards developing ethical behaviour among students.
The finding of this study contributes to a new way for educators to teach an ethics subject in the accounting curriculum by introducing a potential areas which is human governance, to enhance moral and character building (spiritual part) of students in the current accounting programmes. Thus, policy makers should provide a platform to promote the human governance principle based approach in developing a holistic accounting education curriculum as the external and internal pressure. This study is an example of the summative content analysis as explained by Hsieh & Shannon (2005) , which is a limited method use in literature.
